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Abstract 
Schools have an important role in supporting student well
that affect student development, social contexts where students interact and 
influence each other with teachers, peers and staff as well as schools as a 
community. Student well
including academic achievement, physical and mental health, satisfying 
interpersonal relations and success at work. This article examines the role of 
schools in efforts to improve student well
involves all the components in a school is needed to support student well
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Introduction 

 Well-being has a very important role in learning 
adolescents. Some research shows that well
children and adolescents such as academic achievement (Ainley, 1991; Bourke & Smith, 1989, in 
Ching Mok & Flynn, 2002), succe
interpersonal relationships (Lyubomirsky, King and Diener, 2005). Children who have a high level of 
well-being will be more cooperative, confident, creative, tolerant and altruistic (Cohen
2006; Lyubomirsky et al., 2005). Student achievement in school is also an additional effect on student 
well-being. Students who have high achievement feel better at school than students with low 
achievement (Hascher, 2011). Student well
mental health of school-based students (Long, Huebner, Weddel & Hills, 2012; Vedder, Boekaerts, 
Seeger,2005). As a supporting factor, high well
and confident with their environment and provide full benefits for opportunities to learn (Mashford
Scott, Church & Collette, 2012). 

Student well-being is also an important indicator that reflects the development of students in 
school (Huebner, 2010;Gilman& Huebne
Huebner, 2014). The  cognitive component of student well
has a connection with a number of aspects of student functioning in school and its development
general (Verkuyten & Thijs, 2002), such as attachment to school, academic competence perceived by 
students, and physical and mental health in general (Suldo et al., 2014). Children who report that they 
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have an important role in supporting student well-being as microsystems 
that affect student development, social contexts where students interact and 
influence each other with teachers, peers and staff as well as schools as a 
community. Student well-being is related to a number of important factors 
including academic achievement, physical and mental health, satisfying 
interpersonal relations and success at work. This article examines the role of 
schools in efforts to improve student well-being.A whole-school 
involves all the components in a school is needed to support student well
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being has a very important role in learning and life outcomes of children and 
adolescents. Some research shows that well-being is related to important factors in the lives of 
children and adolescents such as academic achievement (Ainley, 1991; Bourke & Smith, 1989, in 
Ching Mok & Flynn, 2002), success in work, positive physical and mental health and satisfaction in 
interpersonal relationships (Lyubomirsky, King and Diener, 2005). Children who have a high level of 

being will be more cooperative, confident, creative, tolerant and altruistic (Cohen
2006; Lyubomirsky et al., 2005). Student achievement in school is also an additional effect on student 

being. Students who have high achievement feel better at school than students with low 
achievement (Hascher, 2011). Student well-being at school is considered a leading indicator of the 

based students (Long, Huebner, Weddel & Hills, 2012; Vedder, Boekaerts, 
Seeger,2005). As a supporting factor, high well-being will enable children to be positively involved 

ident with their environment and provide full benefits for opportunities to learn (Mashford
 

being is also an important indicator that reflects the development of students in 
school (Huebner, 2010;Gilman& Huebner, 2003; Liu, Tian, Huebner, Zheng, Li 2015; Tian, 
Huebner, 2014). The  cognitive component of student well-being in school, namely school satisfaction, 
has a connection with a number of aspects of student functioning in school and its development
general (Verkuyten & Thijs, 2002), such as attachment to school, academic competence perceived by 
students, and physical and mental health in general (Suldo et al., 2014). Children who report that they 
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that affect student development, social contexts where students interact and 
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and life outcomes of children and 
being is related to important factors in the lives of 

children and adolescents such as academic achievement (Ainley, 1991; Bourke & Smith, 1989, in 
ss in work, positive physical and mental health and satisfaction in 

interpersonal relationships (Lyubomirsky, King and Diener, 2005). Children who have a high level of 
being will be more cooperative, confident, creative, tolerant and altruistic (Cohen & Pressman, 

2006; Lyubomirsky et al., 2005). Student achievement in school is also an additional effect on student 
being. Students who have high achievement feel better at school than students with low 

at school is considered a leading indicator of the 
based students (Long, Huebner, Weddel & Hills, 2012; Vedder, Boekaerts, 

being will enable children to be positively involved 
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being in school, namely school satisfaction, 
has a connection with a number of aspects of student functioning in school and its development in 
general (Verkuyten & Thijs, 2002), such as attachment to school, academic competence perceived by 
students, and physical and mental health in general (Suldo et al., 2014). Children who report that they 



 
 

 
are very happy show positive functioning in intrapersonal, interpersonal, and school-related domains 
(Gilman & Huebner, 2006; Suldo & Huebner, 2006). 

Contrarily, children who feel very unhappy with their lives show diffuse difficulties including 
problems with aggressive behavior, internalization of behavior, suicidal thoughts, risky sex decision 
makers, drug and alcohol use, eating problems and physical health and physical inactivity. They are 
also vulnerable to victimization of victimization both physically and relationally (Huebner, Gilman & 
Suldo, 2006). A number of studies also show that poor mental health, one of which is shown by low 
well-being at an early age, will last throughout one's life (Carter et al, 2004; Caselman and Self, 2008; 
Davis et, al 2010a). 

Unlike the case with research on adult wellbeing that has developed rapidly over the past 
decade, research on children's well-being, especially in the school context is still scarce. In Indonesia 
alone there is also no specific policy that emphasizes the importance of student well-being in schools. 
In Undang-Undang No. 4 of 1979 concerning child well-being, Article 1 states that child well-being is 
a system of life and livelihood of children that can ensure the growth and development of children 
naturally both spiritually, physically and socially. Explicitly, the Act has not explained about 
indicators of growth and development that are reasonable in children and more specifically the 
wellbeing in schools as part of educational goals. 

Definition of Well-being 
 There is no one agreement from experts about the definition of well-being. But in general 

well-being can be explained as a multidimensional construct. According to the World Health 
Organization (WHO) well-being is explained in the definition of positive mental health, namely 
defined as a state of well-being in which each individual has his or her own potential, can cope with 
the normal stresses of life, can work productively and fruitfully, and is able to make a contribution to 
her or his community. In positive psychology, there are two perspectives that examine well-being, 
namely hedonistic and eudaimonic. The hedonistic perspective emphasizes that well-being associated 
with subjective happiness and that attention to pleasant experiences versus unpleasant experiences is 
widely interpreted to include all judgments about the good / bad elements of life (Ryan & Deci, 2001). 
In this hedonic model, well-being consists of three parts: life satisfaction, the presence of positive 
emotions and the absence / lack of negative emotions (Diener, Emmons, Larsen & Griffin, 1985). On 
the other hand, the eudaimonic perspective explains well-being, that psychological health will be 
achieved when a person fulfills his potential, functions at an optimal level and or realizes his own 
potential (Lent, 2004). This difference in perspective also raises differences in defining student well-
being in the school context. 

Specific for student well-being, Long et al .(2012) describes the well-being of students in schools 
that are defined using the well-being theory of Diener et al. (1999) which consists of (a) positive affect, 
namely positive emotions that often appear like happy and interested; b) negative affect that is rarely 
the appearance of angry and anxious emotions and c) cognitive assessment of general quality of life 
(eg school experience). According to Engels et al. (2004), student well-being in school is defined as the 
expression of the life of positive emotions which is the result of harmony of a number of specific 
environmental factors on the one hand and the expectations of each student on the other. Hofman, 
Hofman & Guldemond (1999) as students' attitudes toward school. This attitude can be divided into 
four aspects, namely: a) general attitudes related to school life, b) attitudes related to teachers, c) 
attitudes related to peers and d) attitudes related to school and building organizations. Samdal, Wold 



 
 

 
and Bronis (1999) then add this aspect of student attitudes to the degree to which students feel safe 
and comfortable in school (meaning that they don't feel lonely and bullied) and the degree to which 
students feel safe in school as an indicator of school well-being.We can conclude that student well-
being is related to positive students' emotions that are dominant during school, lack of negative 
emotions and how they can undergo their function as students in school. 

School asImportant Context for Supporting Student Well-being 

Bronfenbrenner (1994) describes environmental influences as a context for child development. 
Through this Ecological Theory, Bronfenbrenner emphasizes the importance of studying about 
children in the context of multiple environments in order to understand their development more 
comprehensively. At the closest level to the child is microsystem, namely the individual experience in 
settings that are directly related to them. Microsystems include the family environment and the 
school environment. Families and schools are autonomous children's microsystems, but both will 
interact with each other affecting children's development. It is important to make children feel a 
pleasant experience at school while learning the various cognitive abilities needed. Research shows 
that feelings of pleasure or positive emotions are indicators of wellbeing, and also become the basis 
for the formation of well-being in the future. Conversely negative emotions will make the ability to 
think and behavior become inhibited and reduce the source of learning and adaptation (Fredrickson, 
2001). As explained by Masten & Coatsworth (1998) the context in which individuals grow and 
develop has an influence role in supporting their adaptation and adjustment. 

Children spend quite a lot of time in school, from elementary school to high school. On average 
a day in Indonesian children spend around 5-8 hours a day in school interacting with peers, teachers 
and staff. Schools can play a role on both sides of the child, namely the context that can support their 
well-being or vice versa can have a negative impact on their well-being. On the supporting side, 
schools not only act as important contexts for learning various life skills, but also play a role in 
identity formation, interpersonal relationships and other skills (Greenberg et al., 2003). Contrarily, 
pressure on school assignments, and various negative events can be experienced by students in 
schools which actually reduce their subjective well-being. As explained by Aulia (2016) that there are 
38.9% of elementary school students in Yogyakarta experiencing bullying by peers in school. Riset 
Kesehatan Dasar  conducted bay Health Ministry in 2013 also reported that the prevalence of mental 
emotional disorders in the age group of 15 years and older and still in school was 6.0% or equal to the 
prevalence of national emotional mental disorders (Dinkes, 2013). 

In addition, the school is also a formal organization that has structure and administration. This 
has become a hallmark of schools in an effort to support mental health. Payne, Gottfredson & 
Gottfredson (2003) describe school as a community where members know each other, care for each 
other, and support one another, have a common goal and a feeling of sharing, and with that they will 
actively contribute and feel personally bound. In relation to mental health intervention efforts, 
schools are social contexts that are more accessible than family or community contexts (Wyn et al., 
2000). Students who need psychological intervention are more easily accessible because they are in 
one setting, namely school. 

 
Determinants of student well-being 



 
 

 
Student well-being can be influenced by a number of factors including gender (John-Akinola & 

Nic-Ghabain, 2014; Liu et al., 2015), self-esteem (Baumeister et al. 2003;; Danielsen et al., 2009; Tian et 
al. 2013), gratitude (Tian et al., 2013), teacher-student relations (Durlak & Wells, 1997; Murray-
Harvey, 2010; Sarkova, Bacikova-Sleskova, Geckova, van den Hevel & van Dijk, 2014 ), social support 
from teachers (Baker, 1999; Danielsen, Samdal, Hetland & Wold, 2009; DeSantis-King, Huebner, Suldo 
& Valos, 2006; Ito & Smith; 2006; Liu, Tian, Huebner & Zheng , 2015; Rosenfeld, Richman & Bowen, 
2000; Suldo & Huebner, 2008), peer relationships (John-Akinola & Nic-Ghabain, 2014;Engels, 
Aelterman, Van Petegem & Schepe , 2004; Konu, Lintonen & Rimpela, 2002; Liu et al., 2015; Lohre, 
Lydersen & Vatten, 2010; Shen Cu Po, Saucier, Hafner, 2010; Reddy, Rhodes & Mullhal, 2003 & Liu, 
May, Tian & Huebner, 2016,) school climate (John-Akinola & Nic-Ghabain, 2014; Engels et al .. 2004; 
Liu et al. 2015; Opdenakker, 2000; Verkuyten & Thijs, 2002;), and school conditions (Konu et al., 2002). 

In a more integrative and comprehensive form, Konu, Litonen& Rimpela (2003) explained that 
there are three domains that compose a model of school well-being, namely a) Having, explained by 
the conditions of the school which include the physical condition of the school, organization and 
school structure, b) Loving , explained as social relations which include the school climate, teacher-
student relations, bullying, relationships with peers and group dynamics, and c) Being, described as 
means for self fulfillment relating to self esteem, the influence of school decision making on students. 
Finally, this model adds health conditions related to illness or symptoms of health problems 
experienced by students. This model from Konu & Rimpela (2003) provides an illustration that 
student well-being is related to the overall system of domains in schools. 

Furthermore, Van Petegem et al. (2007) explained the role of student characteristics, teacher 
characteristics and school characteristics as determinants of student well-being in school. There are 
three levels that can affect the well-being of students directly or indirectly. At the individual student 
level, students' perceptions of teacher's interpersonal behavior and student characteristics themselves 
become factors that directly affect student well-being. At the class/classroom teacher level, teacher 
perceptions of interpersonal behavior, teacher well-being and class characteristics are factors that 
influence student well-being. Finally, at the school level, the characteristics of schools are factors that 
also affect student well-being. 

The model proposed by Konu, Litonen & Rimpela (2003) and Van Petegem et al (2007) shows 
that to be able to support the welfare of students in schools requires the involvement of all 
components in the school starting from students, parents, teachers, principals, staff, and support 
community. 

Whole-School Approach to  Improve Student Well-being in School 

When viewed from the determinants of student well-being, there are a number of factors that 
contribute to the well-being of students in schools, including peers, teachers, school climate, 
curriculum, family/community and general school conditions. Overall, all of these factors need to be 
involved in order to support student well-being in schools (whole-school approach). In a whole-
school approach, involving all members of the school community, start from school staff, parents, 
students and the wider community to build a positive culture where everyone has a sense of 
belonging. Therefore, schools also have a goal to be able to meet the needs of the school community, 
which involves how teachers create a positive social and emotional environment in learning, ensure 
that learning takes place interactively, build collaboration with families and other supporting 



 
 

 
communities more broadly. This approach is not only related to systems and structures within the 
school, but also to the local community and a wider mental health system that can help provide 
services that are relevant to school needs. 

World Health Organization  in 1997 has launched the Health Promoting School Program (HPS) 
a holistic approach in promoting health in schools. This program is quite popular and has been 
adopted by a number of countries in the world. In the review and meta-analysis literature conducted 
by Langford et al. (2015) shows that this program has quite good effectiveness in mental health 
interventions and wellbeing, although the results vary. The framework used in this HPS includes 
school curriculum, environment and school settings and involves families and communities in an 
effort to promote mental health and wellbeing of students. 

 
Tabel 1. The Health Promoting School Framework 

School curriculum Health education topics are promoted through 
the formal school curriculum 

Ethos and/or environment Health and well-being of student are promoted 
through hidden or informal curriculum, which 
encompasses the values and attitudes promoted 
within the school and the physical environment 
and setting of the school 

Families and/or communities School seek to engage with families, outside 
agencies and the wider community in 
recognition of the importance of these  other 
spheres of influence on children’s health 

(Adapted from : Langford et al, 2015) 
 

One of the countries that have adopted HPS is Australia with the MindMatters program 
designed to provide a framework that integrates mental health education with interventions for 
promotion. The program provides a comprehensive first approach to the promotion of mental health 
of Australian adolescents through school programs (Wynn et al, 2000). This program was later 
adapted in Germany by Franze & Paulus (2009) which shows the results that teachers feel more 
positive about schools  and feeling under less pressure. There are some positive changes within the 
spectrum of mental health in MindMatters schools. Students are improved in terms of social 
competence. Lee, Cheng, Fung & Leger (2006) found that there was an increase in student life 
satisfaction in the HPS program conducted at schools in Hong Kong. 

Health Promoting School can be just one of the programs that can be done to support the 
wellbeing of students in school, because cultural, values and policy differences will have an effect. 
Nevertheless, the important emphasis is to be able to help students improve their well-being in 
school, it cannot be done by only one party, but involves the entire stake holder in the school as a 
community that wants to achieve a common goal. 
  

Conclusion 
Schools have an important role in supporting mental health and student well-being. Students 

who are well-being  will have a positive impact on the learning process, one of which is in academic 
achievement. Therefore, it is important for policy makers to make student well-being a part of 



 
 

 
educational goals other than academic achievement. A good school is a school that promotes student 
well-being, as well as academic achievement. Equip teachers and staff with knowledge and skills that 
can support their capacity to support student well-being. Building school collaboration with the 
parent community and other support communities is also part of supporting students' well-being in 
school. 
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